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There is a sign your child needs special

education - you either identify it quickly, or

it takes a while.

You learn more about how your child is

functioning by doing some testing.

You receive a diagnosis; you buy every book

on the topic and overwhelm rushes in.

You seek solutions in either the public or

private education systems, but struggle to

get a sense of what each will provide and

what your roadmap should be.

You realize somewhere along the way

(hopefully sooner, rather than later) that you

need support - and that's where we come

in!

 

Here's what CAN happen:

This book will present you with
ideas and actions. After each
section, we provide you with
the space and opportunity to
reflect on your thoughts and
next steps in journal form.



Parenting in Special
Education 

There is something wrong with my child.

My child cannot learn here.

I have to save them.

I am so sad. They'll never be like anyone else.

My child is [insert label here] which means they are

struggling with an expectation. I hate to see my child

struggle.

I wish I didn't have to deal with this.

Why can't my child be easier? Luckier? More of a part of the

group?

Before we begin, it is important to set the stage for how you can

approach your journey as a parent of a student with special

needs.

The systems of Special Education will be what they will be - they

are your circumstances. However, you can choose how you think

about them, feel about them, and navigate within them.

The systems encourage certain thoughts:
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                     Write down some thoughts you might be having: 
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Your child should know them, you should know them, everyone

working with your child should know them.

Strength can be objective, such as a high score on the

neuropsychological exam (neuropsych).

Strength can also be subjective, such as a talent or an interest.

My child loved cars as a kid. Everything could be taught using

them. This was a strength. 

Each child who has special needs brings special gifts. But often,

when we start our journey of parenting our children with special

needs, it doesn't feel that way. We might be really struggling to

parent, or to watch them fail at learning or socializing. We sit in an

IEP meeting or school meeting and hear how something is going

wrong and the struggles our child is having. It feels pretty awful,

and our human brains tend to focus on what we need to improve -

what is going wrong. 

Then, when we know our child is struggling, it is easy to hyper-focus

on those challenges and all that feels messy, confusing,

unsuccessful. I, Mary, have seen it happen with clients, and I have

done it as a parent myself. When we know our child cannot read, or

when we know they are disconnected socially, we swoop in to

bolster those areas, and ultimately, put our focus there. 

However, there is a balance to find. And, in my opinion, it takes

knowledge and actionable leadership to create it. Whether you are

a teacher, tutor, coach, mentor, parent, grandparent, or caregiver -

you have the power to set this balance, and I'm here to give you

this roadmap. You will activate it!

First, amplify strengths. 

*An underlined words in this book are linked to the glossary in the back of this book. If you

click on a word and go to the glossary, you can click to get back to this section at the end of

the term explanation. 
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Schools can minimize issues for many reasons. Teachers may

not be trained to screen for special needs, or they might have a

"wait and see" policy. In addition, resources are not always

available so they might avoid providing support. Overcoming

"professional neglect" is something I talk about later in the

book. 

Learn about your child's struggles thoroughly and discover what

approaches will not just accommodate their challenges, but

teach them how to do what is difficult.

When a child has dyslexia, for instance, they need to learn to

read using a multi-sensory, systematic approach. 

When a child has ADHD, they need routines.

Work within the Public or Private System to put into action the

educational approaches your child needs.

Have parenting support teach you how to set up your home

environment in a way that will amplify strengths and improve

areas of challenge.

Be intentional with how you view your child.

Amplify strengths.

Understand their challenges (these can be hidden, so this

can be HARD to accept and understand).

Be on the SAME PAGE as everyone who works with your child

Parent together.

Share information with teachers, coaches, tutors, mentors.

Evolve 

Your child will start with one roadmap, and over time, you

will constantly evolving it.

Second, understand areas of challenge and the diagnoses provided

on a neuropsych exam. 

Third, learn how the areas of challenge impact learning and

development. 

Fourth, ensure the environment your child is learning and developing

within matches their strengths and supports areas of challenge.

Finally, raising and supporting a child with special needs requires a

special approach.
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Amplifying Strengths 
I, Mary, watched my child run down the street. His gait, his speed,

his joy in doing it were all spectacular. I wondered what he would

do with this gift, and I dreamed about it with a huge smile on my

face. I was so proud and it felt good.

At about this same time, when I observed my child reading, I would

see him avoid, run out of the room, cry. It was so upsetting. I wished

it to be different. It saddened me and scared me to see him

struggle. Moreover, I was a reading specialist and I could not get

my child to read - the shame was so motivating.

How quickly my brain focused on the reading problem! Each day I

would think about how we could do more Orton Gillingham or how

to select books that were enjoyable. I completely forgot about the

running and scheduled more and more support for reading.

Each child who has special needs brings special gifts.

I often find myself wondering...

What would a system look like that focused on those strengths?

What if we talked about students with ADHD as superhumans

who can attend to multiple conversations at once or create

visions that surpass those with neurotypical brains?

What if we viewed a child with Autism as a gift to help us dial into

the details and routines within an area of great interest?

What if we saw a student with Dyslexia as the person who could

always see the bigger picture?

Go back to
Table of Contents
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What if IEP goals focused on strengths? 

What if we, as parents, thought just as hard and worried just as

much about the development of strengths as we do the areas of

"concern" or "challenge"?

What if schools were designed to be more flexible with kids who

need alternate methods of learning and instruction?

What if our brains focused just as ferociously on the strengths as

they do the challenges?

I present this to you because for years I labeled my

child and my students with terms that only brought with them

negative connotations, expectations, and thoughts. I worked

hard within my own brain to reframe the way I thought about my

children and students. I fought for the balance. I sat with client

after client, and posed the question, "What is going right?" and

"What could go right if we change up what we are doing with your

child?"

In many ways, this is your first question. 



Take a moment and write about what is going well

with your child: 
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Signs to Look Into
Special Education 

Maybe you have a child or an experience such as the following:

When it came time for J. to meet with his teacher, he slouched

and trudged slowly over to her desk. He hid the book he was

reading behind his back, in between the chair and his back. The

teacher took out her materials and started to teach J. the next

phonics lesson she wanted him to work on. He tried to focus on

what she was saying, but really all of the noises in the room had

the same exact volume as her voice. J. made his way through the

exercises and was sent back to do some more reading.

Once J. got home, he was supposed to do some homework with

the phonics they had worked with during class.

He nodded his head and asked his mom what she would have

put in this box and that one.

At one point, J's mom asked him to complete an example, and he

remained quiet for some time. She raised her voice and told him

it was easy - "just put some effort into it," she exclaimed. He

cried. His mom yelled. The conflict lasted over an hour before J's

mom said to put the sheet away and they'd deal with it later.

"When children can
do, they do."

Repeat. Repeat.
Repeat. 
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In this story, J, the third-grader, has dyslexia, a brain-based type

of learning disability that specifically impairs a person's ability to

read. The evidence says that he needs a regular, routined, multi-

sensory approach to learn to read. However, both his teacher

and his mom do not know this about J, so they are teaching and

working with him in the best way they know how to teach him.

The result is J is not learning to read and, furthermore, he's

learning to hide his struggles from others, to understand that

schoolwork is painful and confusing, and to experience how his

mother is upset with him.

Instead of having J's story be your child's story, you can be

empowered to watch, listen, observe, inquire, take note, discover

- be a scientist and look into what your child experiences in

academics, learning, social situations, emotional functioning,

and physical development, both at home and in school. Write

down what you gather - the good, the concerning, the one-time

occurrences, and the patterns. We are working to unpack your

child and link their brain to the instruction needed to learn well.

Meltdowns

Headaches

Avoidance

Lack of being able to do what is expected with independence

(This can be a tricky one to see because parents can

compensate or help without realizing it)

Self-talk such as:

I cannot do this.

I am not good at this.

I hate this.

My teacher hates me.

What to look out for:
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I, Mary, want to pause here and share with you a phenomenon

that I have encountered, which I am calling, "professional

neglect." This occurs when a child has a special need that is

unnoticed and/or uncared for in the way that our education

profession knows how to address. There are different degrees of

this happening in our special education systems, so I'll point out

a few scenarios as cautionary tales for you to consider along

your journey. 

Scenario 1: 

A general education teacher recognizes the strengths of her

students. She always notes how a student is moving well through

tasks, even when those tasks are not successful. She does not

see the meltdowns, the overwhelm, or the inabilities, because

she's so focused on all that's going well. When parents bring up

their concerns, she diminishes them and points out all that the

student can do. 

What do you do about this? 

As a parent, it is your job to advocate for your child and to speak

up when you notice areas of challenge that could be related to

a learning difference or disability. The struggle that comes from

not being able to read, write, regulate, learn math, socialize, or

more is not going to "go away" because we focus on strengths.

What is more, the special education profession knows how to

teach students with special needs. We owe our children this

opportunity to learn. 

Scenario 2:

A special education teacher or learning specialist supports a

student with special needs by accommodating them. They give a

child who cannot write a computer and a child who cannot

compute a calculator. They provide a child who is struggling to

decode text audiobooks and a child with attention issues gets a

seat in the front of the room. When the disability is

accommodated, students do not learn how to function with it. 
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Our profession knows how to teach students who cannot read to

read, and how to teach students who cannot write to write. There

are evidence-based approaches, based on research, that allow

students with disabilities to learn. 

What do you do about this?

Understand the difference between an intervention and an

accommodation. Both are important when working with a student

with a disability, and are further explained on page 35 in this book.

We recommend that parents research what interventions students

can have to address their challenges. Parents may need to

advocate for their child to receive these interventions. 

Scenario #3:

A child has a disability that requires a specific instructional

approach throughout the day, but the private or public school does

not offer it, or they only offer it for a few hours per week. 

What do you do about this?

If you are in a private school, you will want to supplement your

child's instruction with an evidence-based approach as much as

you can until you can place your child in a school where they can

access continuous support. If you are in a public school, due to the

setup of the system and the laws that govern it, you will need to

seek placement on your own, or advocate to the best of your ability

to have your child educated in the manner they need. 

Unfortunately, the public system's programs often limit how

students are served. We know, for instance, that students with

dyslexia learn best within a multi-sensory, systematic approach

provided throughout their school day, yet this kind of program does

not exist within the public system. We are starting to see public

programs for students with Autism that incorporate ABA therapy

into their programs, but there is much more work to be done in

implementing the educational approaches that work for students

with disabilities into the public education system.   
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Thus, to support your child with a disability in a traditional private

school or public school, you will need to thoroughly study this book,

learn how your child learns best, and make it happen as much as

possible for them.

Scenario #4:

A child is in an expensive private school and learning or attentional

issues emerge. The child sees a learning specialist, reading

specialist, or math specialist. Progress occurs, but it could be

greater or faster with proper educational placement. Meanwhile,

the child returns to a rigorous classroom with face-paced

instruction where instruction and with little comprehension. Always

one step behind (or more), the child grows disenchanted with

school and learning. 

What do you do about this?

Be curious about your child's learning experience. Wonder how they

are mastering the learning objectives of their academic program.

They should be learning in the classroom without being lost,

insecure, frustrated, or avoidant. Speak up if you notice any

concerns, and create plans and checkpoints to monitor their

understanding. Do not keep your child at a school where they are

not learning well. The BEST school is the one where your child can

make understand what they are being taught and develop as a

learner.  

Professional neglect can be

overcome with advocacy. To be an

advocate, you have to know what to

fight for and how to fight.  



 

 

Think about your child at this moment in time -

 

Name 3  strengths and 3 areas of challenge.

 

 

 

 

 

When a child has a challenge, caregivers often learn about it

through the child's behavior or communication from a teacher or

coach. There are usually patterns that emerge. What are these

patterns for your child? For instance, are there instances of

homework meltdowns, avoidance of reading, or school refusal? 
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A child and a family will have unique limits on how

much they can take on at one time. Prioritize items

from the list you have written and write a few items

you'll start to address here:

Page 19



How to
Understand Your

Child 
Being a parent is a journey filled with learning opportunities. In

many ways, parents are "forever scientists" - forever learning

about their children and their development through observation,

hypothesis, experimentation, and information gathering.

Great parents are always learning. From the start, when the

pediatrician instructs you how to feed, change, and soothe your

baby, you have access to support from experts all along your

parenting journey. So, when you notice your child is having

patterns of frustration, overwhelm, avoidance, irritation, or anger

as they function in school, it is important to partner with an expert

who can offer you information and support as you investigate the

learning profile and needs of your child.

Many parents who have children with special needs benefit from

coaching and support. This is because parenting involves teaching,

and students with special needs require a specific approach to

teaching. Parents need to learn this and offer it with consistency.

When we investigate a student's ability to learn, we partner with a

neuropsychologist who specializes in educational testing. The test

a neuropsychologist administers is called a neuropsychological

educational evaluation, or a neuropsych evaluation. This test will

tell you about your child's overall and specific brain functioning as

it relates to schooling and learning. It can reveal why your child

may be struggling.

Page 20
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test scores and explanations

summary of findings

diagnosis

recommendations

The administered tests are chosen based on the initial intake and

the areas the evaluator feels will help her gain a comprehensive

understanding of brain functioning that is affecting a student's

ability to learn. 

At the end of the report, you will have:

The recommendations are often a list that includes guidance on

how the parent should address the areas of challenge as found in

the evaluation. It is important to take the recommendations given

in the neuropsychological evaluation seriously. They should be

considered a treatment plan to be enacted and followed up on

regularly.

 

A private Neuropsych exam is costly  - usually many thousands of

dollars due to the complexity of the work and the expertise needed

not only to test but analyze, diagnose and provide

recommendations. Every student is entitled to a free Neuropsych test

through the DOE. Sometimes insurance will cover the cost.

Occasionally families walk away from a testing experience with a

misdiagnosis or not enough testing to make the appropriate

diagnosis. If you feel something is missing, ask for more testing.

Neuropsych testing is only valid for three years. After three years, you

will need to repeat an evaluation in order to continue to receive

services.

  

A few pieces of advice 

regarding Neuropsych testing 
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Before you move forward, take a moment here to make a plan for

how you will conduct your neuropsych exam and whom you will do

it with. Even if you do not financially pay for this exam, you will

invest in the process and its results will greatly affect your

educational planning and experience. We often consult with

families at this step to ensure that their plan is the best possible. At

times, we have to advocate for certain tests to be conducted if the

test is being financed by the DOE or insurance. 

What are your plans? 
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When we read a student's neuropsychological evaluation, we are

reviewing all of the scores, the summary, as well as the

recommendations. The recommendations serve as your "treatment

plan." 

You will want to expand the recommendations in a few key ways: 

1) Prioritize and scaffold (break into bite-sized pieces) those

recommendations. Often, we cannot work on everything all at

once. We choose the challenge and solution we wish to start with

and develop a collaborative plan. 

2) If these are not specifically listed, ask for recommendations to

foster and develop areas of strength. If a child has a superior IQ,

for instance, we want to see them in an academic program that

has a high level of critical thinking and creative development

opportunities for students.

The time after a neuropysch test is crucial, yet it also can be an

emotional experience that affects parents uniquely. Some people

equate it with moving through the stages of grief - there you have

on paper words to describe the pain and hardship your child

experiences, and it can feel sad, or upsetting, or as if you are

losing the vision you had of having a neurotypical child.  

It takes time to process what you discover. The next journal page

will give you an opportunity to pause and reflect on how you are

feeling about each recommendation provided. 
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                      What were the findings on your child's neuropsych 

                      testing? List them here. 

What are the recommendations? List them here.

Organize recommendations based on your comfort level of

enacting. 

Red (recommendations that feel uncomfortable):

Yellow (recommendations that feel neutral): 

Green (recommendations you feel ready to enact):

What are the strengths noted or that you know about your child

(gifts, talents, interests)? List them here. 

Prioritize the list you have above and write a few items you'll

start to address here. 
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The neuropsych evaluation can clarify important information about

your child's brain functioning. Knowing how your child's brain works

is key to understanding how they learn and move through life. In

this way, you can avoid common pitfalls that J's mom (and I) made

by not fully understanding how to approach our child's learning. 

The complicated aspect of a neuropsych examination is that it is a

snapshot in time of a student's functioning. It is true that areas of a

child's brain functioning will remain constant throughout their life.

But, it is also true that a student will evolve. For this reason, having

updated testing is important, as is continuing to approach

parenting as being the forever scientist - being forever curious

about your child and how they are experiencing their world of

learning. 

You can think of your role as the one who understands and

empowers. For when you understand, you can move to the next

step of this book - which is to create a list of all that you need to

work on - both the challenges and the strengths. 

Let's do that now, shall we? 
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What are Common
Diagnoses? 

Attention Deficit Hyperactive Disorder (ADHD) is “a persistent

pattern of inattention and/or hyperactivity-impulsivity that

interferes with functioning or development.”(See Footnote 1)

Inattention manifests behaviorally in ADHD as wandering off

task, lacking persistence, having difficulty sustaining focus, and

being disorganized, and is not due to defiance or lack of

comprehension. Hyperactivity refers to excessive motor activity

when it is not appropriate, or excessive fidgeting, tapping, or

talkativeness. Impulsivity refers to hasty actions that occur at the

moment without forethought and that have a high potential for

harm to the individual. (See Footnote 2)

Autism, or Autism Spectrum Disorder (ASD) refers to a broad

range of conditions characterized by challenges with social

skills, repetitive behaviors, speech and nonverbal communication.

(See Footnote 3)

Dyscalculia is a learning disorder that results in “difficulty

acquiring basic arithmetic skills that is not explained by low

intelligence or inadequate schooling. (See Footnote 4) People

with dyscalculia have difficulties “processing numerical

information, learning arithmetic facts, and performing accurate

or fluent calculations. (See Footnote 5)
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Dysgraphia is a neurological disorder characterized by writing

disabilities. Specifically, the disorder causes a person's writing to

be distorted or illegible. In children, the disorder generally

emerges when they are first introduced to writing. They make

inappropriately sized and spaced letters or write wrong or

misspelled words, despite thorough instruction. Children with the

disorder may have other learning disabilities; however, they

usually have no social or other academic problems. In addition to

poor handwriting, dysgraphia is characterized by wrong or odd

spelling, and the production of words (i.e., using "boy" for

"child").  (See Footnote 6) 

Dyslexia is a brain-based type of learning disability that

specifically impairs a person's ability to read. These individuals

typically read at levels significantly lower than expected despite

having normal intelligence. Although the disorder varies from

person to person, common characteristics among people with

dyslexia are difficulty with phonological processing (the

manipulation of sounds), spelling, and/or rapid visual-verbal

responding. Dyslexia can be inherited in some families, and

recent studies have identified a number of genes that may

predispose an individual to develop dyslexia. (See Footnote 7) 

Dyspraxia is a common disorder affecting fine and/or gross

motor coordination in children and adults. 

Executive Functions are a set of processes that involve

managing oneself and one's resources in order to achieve a

goal. These skills are controlled by an area of the brain called

the frontal lobe. (See Footnote 8)
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Executive Function Disorder is a deficit within a set of

processes that involve managing oneself and one's resources in

order to achieve a goal. These skills are controlled by an area of

the brain called the frontal lobe. Executive function helps one: 

Manage time

Pay attention 

Switch focus

Plan and organize

Remember details

Avoid saying or doing what is inappropriate

Multitask  

(See Footnote 9) 

There are two categories of language disorders: mixed

receptive-expressive and expressive. People with a mixed

receptive-expressive language disorder have difficulty

understanding the meaning of what other people are saying,

which affects their oral expression as well. An expressive

language disorder results in difficulty conveying one’s thoughts,

ideas, and feelings verbally while comprehending spoken

language. (See Footnote 10) 

Language-Based Learning Disabilities are caused by

difference in brain structure, affects a wide variety of

communication and academic skills, can affect children at

various degrees (some severe, others mild), cause problems with

age-appropriate reading, spelling, and/or writing. Many people

diagnosed with learning disabilities have average to superior

intelligence. (See Footnote 11) 
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Non-Verbal Learning Disability (NVD or NVLD), is a disorder

that is usually characterized by a significant discrepancy

between higher verbal skills and weaker motor, visual-spatial

and social skills. (See footnote 12)

Processing Speed is the pace at which one takes in

information (either visually or auditorily), makes sense of it,

and begins to respond. (See Footnote 13)

___________________________________________

1.

2.

3.

4.

5.

6.
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13.
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Depending on where you are in your process of

understanding your child, you may already know

about your child's diagnosis or you may now be

connected your observations of your child with

some of the descriptions. The following are our

thoughts on labels and diagnosis. We hope this

helps you! 
 

Labels help your brain develop a schema or a story to

understand your child's functioning. Use that story to

understand your child's experience and develop empathy for

him/her/them. 

Labels will quite possibly make you cry. You may feel badly

and sadly about your child's label. "I have a child with autism!

What?! OMG! This is so unfair, so annoying, so much work, so

sad, etc." It's easy to go there. We believe in shifting to a

positive mindset. Consider any of these sayings (adapted to

your child's label):

My child has autism. I am very excited to learn about

him/them/her.

My child has autism, I am going to get a 'PhD' in this and

get to work.

My child has autism, which means he/her/they have gifts

to share with us - can't wait to uncover them! 

My child has autism. I get to join a new parenting

community - that will be awesome!

Labels are labels. Without specific labels, we would not be

able to get the services and supports our children need to

thrive and grow. Labels do not denote your entire child. Your

child has other labels and other challenges and other gifts

and talents. Don't be single-minded about the label. Be

holistic - and look to those strengths.

Be careful of our tendency to forget about the labels

because they might be hidden disabilities. A child with a

disability is struggling because they cannot meet an

expectation. If it helps, compare it to being in a "wheelchair"

and be careful not to scold or shame them because they

"cannot walk." Page 31 



Journal Opportunity: 

Take a moment to process your thoughts and

ideas. How are you handling your child's label?

How do you want to handle it? Write down your

plan. Teach those who work with your child how

to think about them. 
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Parent, Guardian, Adovocate...

You are the captain of this ship. 

You are the project manager. 

You are in a leadership position.

This requires you to have some vision,

expectations, and a game plan for how you

intend to proceed. The following questions will

guide you to make your decisions so that you

can embrace this leadership position.  

             How do you want to understand your child's label?

How do you want your child to understand their label? 

How do you want others to understand their label?

What would be your expectation for your child as you start to

address their areas of challenge? 

Page 33 



Journal Opportunity: 

Let's take a moment and make your child's school

placement wish list. 

What does your child need in terms of educational

care?

How often does your child need this care? Daily? Throughout the

day? In every subject or just one?   

What sized class will your child need?

Circle the True Statements

My child needs a very small class size to learn well.

My child requires a certain teaching approach throughout all subject

areas to make progress.

I am comfortable placing my child in a school that services a

particular set of students who have a certain disability profile.

I have access to about $80K to fund the school placement for my

child. 

I am comfortable advocating for my child.

If you circled yes to all of these statements, then you will want to

look to the private special education school placement section. 
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Before we delve into the specific educational systems, we want

to introduce an important distinction between two key concepts

that you'll need to consider for your child.

There is a difference between intervention and accommodation;

use this guide to learn the support you are seeking. 

Intervention

An intervention is a formal, specific program or set of steps to

help a child improve in an area of need. It lasts for a set period

of time and a child’s progress is measured and reviewed at

predetermined intervals. (See Footnote 1)

Compensatory Services/Accommodations

Services provided to a student in a school that allows "a student

to complete the same assignment or test as other students, but

with a change in the timing, formatting, setting, scheduling,

response and/or presentation.” (See Footnote 2)

An intervention is going to address or treat the disability using

evidence-based approaches. Private special education

programs offer specific interventions for disabilities, and IEP

goals can also be created to provide interventions.

Accommodation is going to provide a bridge or a way for a child

to meet their peers and participate in the same activities.

Typically a 504 will provide accommodations - such as extra

time, access to medication during the school day, or the use of a

calculator for math exams. You can also list accommodations on

a private school learning plan or on an IEP. 

_________________________________________
Understood.org. Instructional Intervention: What You Need to Know [webpage]. Retrieved

from https://www.understood.org/en/learning-attention-issues/treatments-

approaches/educational-strategies/instructional-intervention-what-you-need-to-

knowUnderstood.org.

The Difference Between Accommodations and Modifications [webpage]. Retrieved from

https://www.understood.org/en/learning-attention-issues/treatments-

approaches/educational-strategies/the-difference-between-accommodations-and-

modifications
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Let's take a moment to write the kinds of

interventions and/or accommodations your child

will need.

multi-sensory math

multi-sensory reading, Orton Gillingham

Lindamood-Bell visualizing text

SRSD writing

DBT or CBT counseling

executive function coaching 

extra time

reader

use of calculator

breaks as needed for regulation

sensory diet

scribe

use of a computer to type instead of handwriting

preferential seating

voice to text or other assisted technology

Interventions: 

Accommodations:  
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Special education is provided within the public and private systems

of education. Each has its own frameworks and processes, which

are essential to understand. When working with students and

families, we connect the family with the system that meets their

wish list, resources, and philosophy.

Private Special Education

Programs

Specific programs which offer a defined

approach or instructional approach to serve a

specific type of learner.

Require an admissions process and a tuition

payment.

Public Special Education

Programs

 Individualized goals and objectives are set by

teachers and parents during IEP meetings.

Everyone who qualifies is entitled to services free

of charge.

Choosing Your
Program 
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The Public System
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General Education Class

General Education Class with Related Services (e.g.

speech, occupational therapy, physical therapy, counseling,

etc.)

General Education Class with Special Education Teacher

Support Services or SETSS; This can be issued as a Direct

SETSS or an Indirect SETSS (SETSS is a small group led by a

special education teacher in which a student may get

additional support in reading, writing or math).

Integrated Co-Teaching Class (ICT) (a class with 60%

general education students and 40% students with IEPS with

two teachers, one of whom is a special education teacher)

Special Class (This is a 12:1:1 setting - of 12 students, one

special education teacher, and an aide). Typically there is a

myriad of different types of disabilities served in a Special

Class. 

From there, the continuum moves into District 75 which is a

district serving students with disabilities exclusively

 Home, Hospital Services

Therapeutic Services

In NYC, at the time of this book's publishing, the Continuum of

Services are:

Remember, the aim of the placement for your child in the public

system is to place your child in the Least Restrictive Environment -

where, according to the DOE, your child will make educational

progress. 

What is the "Least Restrictive Environment"?

It is the classroom placement that is as close to the general

education setting as possible that still allows your child to make

educational progress. 

If you disagree with the placement the DOE provides your child,

then this would be an important time to go through Due Process

with an educational lawyer. Page 39



Do You Need a 504 or an IEP? 

 

A parent can also request to have a 504 Accommodation for

their child. This document allows a student to have

accommodations in order to participate in school with their

non-disabled peers.

Many parents I meet with are confused about the purpose of

the 504 plan vs. an IEP. Simply put, the 504 will

accommodate your child and give them a "bridge" to be able

to function along with general education students or provide

them with the medical care they need to be with general

education students. An IEP is an individual education plan,

which provides placement, services, and SMART goals in

order to address a disability and help a child make

educational gains. 

 

Because the special education process

can take months to work through, it is

important for you to enact RTI or a

referral to address concerns ASAP if you

see your child struggling with

underdeveloped skills. 
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The Public Process to Receive Special
Education Services   

Every student is entitled to a Free and Appropriate Public

Education (FAPE) in the Least Restrictive Environment (LRE). 

Referral

In the public system, a parent must request an evaluation using

a formal referral because they notice their child showing delays

in: thinking and learning, understanding and using language,

self-help skills, behavior, or physical ability.

Typically, the school will want to try a RTI, or Response to

Intervention Service, first. This is offered in a few tiers. If the

intervention does not produce the desired results, then a referral

for an evaluation is the next step. A parent can make a referral

request at ANY TIME and they do not have to wait for a RTI.

You must formally request in writing that you "want to have a

referral for a special education evaluation." Use those words

precisely in your communications. 

To learn what needs to be in the referral and where to send it,

visit:

https://www.schools.nyc.gov/learning/special-education/the-

iep-process/making-a-referral
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An interview to learn about your child's development and

history

A series of tests to measure IQ and academic functioning

An observation in the classroom

A physical exam report from a pediatrician 

Other assessments as needed (speech and language, sign

language fluency, occupational or physical therapy,

functional behavior assessment, assistive technology)

Bilingual assessments 

Filing Consent

Following the referral, parents will receive a packet from the

DOE and in it will be a form which is the consent. Parents need

to sign consent for their child to get evaluated. Once you sign

the consent letter, the DOE has 60 school days to complete the

evaluation process.

Evaluation

Your child will receive testing to find out how their brain works.

The only difference between using the public system to conduct

this testing vs. the private system is that the amount of testing in

the public system can be less comprehensive. 

From this evaluation you can expect:
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Autism

Deafness

Deaf-Blindness

Emotional Disturbance

Hearing Impairment

Intellectual Disability

Learning Disability

Multiple Disabilities

Orthopedic Impairment

Other Health Impairment

Speech or Language Impairment

Traumatic Brain Injury

Visual Impairment

IEP Meeting

Following the evaluation, you will have the opportunity to attend an

IEP meeting or an individual education plan meeting. During this

meeting, the team, which includes the school psychologist, the

special education teacher, other teachers, parents, and sometimes

the student, creates a legal document that outlines the student's

classification of disability, placement, and the specific

SMART goals which the team will work on with the student to

provide the student with the approach to education they need to

learn for the year (an IEP is updated annually). 

At the IEP meeting, you will review the results of your child's

evaluation. Then, you will talk through the key features of the

document, creating it together as a group. 

Classification 

Your child will be labeled according to classification as follows: 
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Think about how your child is currently performing in a

particular subject area. 

Then, teach a skill in order to progress your child forward.

Next, determine how often you expect your child to have

accuracy with this skill (e.g. 80% of the time or  4 out of 5

times)

Finally, specify how many trials the student will have to

complete the task.  

IEP (cont.)

Present Levels of Performance

During this section, your child's teacher will report about your

child's present level of performance according to the evaluation

results as well as how your child is doing academically, socially,

and physically. You will also discuss current management needs

and access needs. 

Measurable Annual Goals 

This section of the IEP is usually already created by the teachers

or specialists who have given some thought to what is possible

for your child to achieve during the school year. However, it is

important to work together on these goals and ensure that they

are specific, measurable, attainable, results-oriented, and time-

bound. 

Here's how to create a goal for your child:

Example Annual Goal: 

When working with money, STUDENT will use the $, cent, and

decimal point appropriately with 80% accuracy, 4/5 trials.
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Write some goals here:
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general education

general education with related services

general education with special education services (such as

SETTS)

ICT (integrated co-teaching services)

Special class 

district 75 

day and residential

home and hospital instruction

assistive technology

accommodations

modifications

accessible education materials

adaptive equipment

adaptive physical education

alternative assessment

extended school year services

paraprofessional services

travel training

Placement

These services will be provided to the student in placement

according to the least restrictive environment. 

Other services may include: 

It is important to educate yourself on your child's needs and the

services that can provide for those needs before attending

your IEP meeting. The team will also determine goals within

each area of need and service your child receives. An

advocate can support you with this specific information.
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I highly recommend visiting Lisa Lightner's site for guidance

on your child's IEP process: https://adayinourshoes.com/
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You have the right to be informed in sum about what you are

giving consent for.

Understand what you are signing an agreement to and

whom the notification includes and where records are

released.

You have the right to be communicated to in your preferred

language.

You have the right to give or deny your consent.

You have the right to participate & to bring other people

who know your children to the IEP meeting. You can have a

Parent Member (need to request at least 72 hrs before the

meeting). You can have the meetings scheduled when

everyone can come and you can have an interpreter.

You have the right to challenge the school's decisions -

Mediation - a mediator works with you and the school

district to work out the IEP.

Impartial Hearing - an impartial hearing officer hears the

case of both the DOE and the parent/student to find out

what happened.

You have the right to an appeal 

You can appeal the decision of the impartial hearing.

officer - the case goes to a NYS Review Officer.

You can ask the court to review the NYS Review Officer's

case.

You are also allowed to stand against the DOE appeals. 

Due Process

Due process is the concept that the state must uphold the legal

rights of a person.
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How do you find an advocate?

There are a number of agencies that provide advocacy for

students, such as "Advocates for Special Education".

You can also hire an advocate at EEC, a special education

teacher, or an education attorney to act as your advocate.

I've used and referred to:

Lauren Baum, Law Offices of Lauren Baum

Regina Skyer and Associates

Neil Rosenberg and Associates
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The Private System
Private special education schools are created to implement

specific instructional and evidence-based approaches to meet the

needs of specific types of disabilities.

Determining the School Fit

When you look for a private special education school, it is

important to start by understanding your child's learning profile and

what special education approach will meet their needs.

Sometimes, there are many disabilities that a student struggles

with, and a school may be able to support one or two of them, but

not all of them. You may need to talk with a consultant to

determine where your child will make the most gains, especially if

your child has a complex neuro profile.

Gaining Admissions

Each school reviews your child's neuropsychological report to

determine the fit. This means that to get into a school, your child's

neuropsychological evaluation needs to match the profile of the

type of student served by the private special education school.
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Finding Your Best Fit Private Special Education School

In my experience, private special education schools fall into one

of three categories.

1. The school has a very clearly defined program that treats a

specific disability. Your child will leave the program with the

specific skills as outlined by the program. Such schools in NYC

include Windward and Manhattan Children's Center.

2. The school serves a "profile" of a student. They have flexible

grouping and serve students using a myriad of evidence-based

approaches. Such schools in NYC include Gateway, Stephen

Gaynor, Winston Prep, Aaron, Parkside, and more - this is

probably the most popular type of private special education

school.

3. The school serves students with learning disabilities - and the

philosophy of the school is that students will always require

multi-sensory, small group, systematic instruction to learn. Such a

school in NYC includes Churchill and Parkside.

If you are not sure what type of school is best for your child, ask

your neuropsychologist or a school placement advisor. They will

match your child's learning profile with the program that will

serve them best.

What to Do if Your Child is Rejected

When your child is rejected from a special education program, it

can feel particularly upsetting. However, it is important to take

time to learn from the school about why they have decided not

to admit your child. Using this information, you can look at new

programs.
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Ways Parents Fund Special Education 

Some private programs are publicly funded, meaning that if a

public program cannot meet the needs of your child, then the

public Department of Education will refer your child to an

approved private special education day, therapeutic, or

residential program. You can choose to go through due process

and sue the DOE to reimburse payments for private special

education services that are not provided by the DOE.

I have worked through due process and suggest you adhere to

these tips:

1) Please consult with an education attorney or advocate so that

you can learn about ways to navigate the process to ensure you

get what your child needs.

2) Know that the DOE is not required to provide your child with

the BEST education or the evidence-based instructional model

you have researched. The DOE is required to provide a program

that will allow your child to have educational progress. 

3) The public system is often overwhelmed and this process takes

a long time to move through. Even if you sue and are awarded

reimbursement, you may not get money back for a full year or

two, so this endeavor can be expensive in the short term.
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Partnering With
Support 

having students create concept maps to learn the

relationships between information

using visuals along with words to build the understanding of

a new concept

providing exemplars and worked examples to anchor a

student's learning process

practice spaced out over time to master a new skill or

concept

multi-sensory instruction delivered systematically to support

students with special needs to learn to read

use of a self-regulation plan within SRSD Writing

Once you know what you will work on, you can seek out the

support of experts to help you match your goals with the

evidence-based processes which will best support your child.

Evidence-Based Instruction

Evidence-based instruction refers to education methods that

have been proven to work through scientific studies.

There are many evidence-based teaching approaches. Some of

them include:

It is important to discover the evidence-based program or

approach which will support your child's needs.
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Some Resources: 

Managing ADHD in School: The Best Evidence-Based Methods

for Teachers 

by Russell Barkley

RtI in Math: Evidence-Based Interventions for Struggling Students

by Linda Forbringer and Wendy Weber

Methods for Teaching Students with Autism Spectrum Disorders:

Evidence-Based Practices

by Wheeler John J., Mayton Michael R., et al

What Really Works in Special and Inclusive Education: Using

Evidence-Based Teaching Strategies

by David Mitchell

Best Practices in Gifted Education: An Evidence-Based Guide

by Anne Robinson Ph.D, Bruce Shore Ph.D., et al

Handbook of Research-Based Practices for Educating Students

with Intellectual Disability

by Michael L. Wehmeyer and Karrie A. Shogren
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Orton Gillingham (OG)

A multisensory approach that teaches students phonics 

A program that uses OG is called Wilson

Lindamood Bell 

Emphasizes connecting written words and symbols with

sounds and images

Sound Reading Solutions 

Develops auditory discrimination, phonemic awareness,

word reading accuracy, fluency, and comprehension

Strategic number counting

Drill and practice

Create and use study guides - cover the answer and be able

to redo problems (I use the Miele Three Column study guide

with the full problem, the answer, and any notes the student

needs to learn to solve the problem (customized)

Solve the problem, figure out where the student went wrong,

teach, and have the student re-solve it correctly

Give a name to the "category" of problems and have the

student build a schema around them

Use mnemonics to learn processes

Use of cognitive and metacognitive strategies to solve word

problems (what you do and what you think)

Instructional Approaches Teachers May Take

For decoding support (how to sound out words), use:

Math strategies for students with learning disabilities:
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SMARTS

Teaches evidence-based executive functioning skills

through its curriculum

ABA Therapy

Used for students with autism

CBT Therapy

Used for students with anxiety (and other disorders)

Collaborative Problem Solving

Used for students and families to bolster lagging skills

Scaffolds and Compacting

Used to break down or to go deeper into content

Other evidence-based instruction models and approaches:

Sometimes we find these instructional opportunities in a school

or on an IEP, but other times we need to hire a tutor who has

the skills to provide the support. A tutor may use a myriad of

approaches to work with children; the key is to understand the

tools the tutor will be teaching your child. 
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Knowledge Is Fuel for
Advocacy 

Ask about service provision and how the committee

determines the appropriate number of hours of services (ex:

speech 2x 30 mins).

What size classroom would best suit my child.

How often am I going to get an update on the goals?

Who will be my point of communication moving forward?

Questions to ask at your IEP meeting:

We know going through the special education process can be

overwhelming, but it is important to remember you are your

child's best advocator. The best way to gather the information

you need and ensure you fully understand the special education

process is to ask questions. Sometimes, it is hard to ask

questions in the moment. Below, you can find common questions

that you can go equipped with to your meeting.

Can you explain _____ diagnosis further?

Can you explain the ______ recommendation further?

What type of professional would I seek out to enact the

____ recommendation?

What are the priority next steps -- what do I do first?

When should I come back for reassessment?

Questions to ask after your Neuropsychological Evaluation:

What is the training and certification level of the staff?

What is the philosophy and mission of the school?

Do they work with outside professionals?

What extracurricular opportunities are there?

What is the size?

Do students go back into the mainstream?

Are there positive behavioral supports?

Questions to ask at your private school tour/meeting:
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Activating prior knowledge. This strategy reminds students of

what they have already learned, often through brief reviews.

This helps reduce students' anxiety as they move on to new

subjects.

Offering a motivational context to pique student interest or

curiosity in the subject at hand

Breaking a complex task into easier, more "doable" steps to

facilitate student achievement

Showing students an example of the desired outcome before

they complete the task

Modeling the thought process for students through "think

aloud" talk

Offering hints or partial solutions to problems

Using verbal cues to prompt student answers

Teaching students chants or mnemonic devices to ease

memorization of key facts or procedures

Facilitating student engagement and participation

TOOLS

Multi-sensory teaching approaches

Multisensory instruction teaches students to more than one sense

at a time. Many reading programs for struggling readers use

multisensory teaching methods. Multisensory instruction gives

kids more than one way to make connections and learn

concepts.

Scaffolding 

Scaffolding instruction includes a wide variety of strategies,

including: 

What are the tools to support students with
learning disabilities?
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Displaying a historical timeline to offer a context for learning

Using graphic organizers (visual aids) to offer a visual

framework for assimilating new information

Teaching key vocabulary terms before reading

Guiding the students in making predictions for what they

expect will occur in a story, experiment, or other courses of

action

Asking questions while reading to encourage deeper

investigation of concepts

Suggesting possible strategies for the students to use during

independent practice

Modeling an activity for the students before they are asked

to complete the same or similar activity

Asking students to contribute their own experiences that

relate to the subject

Strategy-based content instruction

 

Strategies empower students to learn ways to read, write, do

math, think critically, study, read historical documents, work

through the scientific process, etc. Strategies are “how-tos” for

students.

Using acronyms and checklists to teach

Writers can use POWRE and have a revising and editing checklist

Mathematicians can follow a problem-solving checklist.

Study skills

Students can learn the study process - gather, organize, know

test format, self-test and sift, study (memorize- connect-

understand), self-test again.
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Self-monitoring and self-regulation plans

Develop self-regulation plans which incorporate self-talk,

regulation strategies, and monitoring techniques

Teachers can model self-regulation plans by acting out thinking

involving common processes in the classroom

Learn more about SRSD writing

Error monitoring/using feedback for learning

All students can review feedback and create goals

Assistive technology

Speech to text, text to speech

Reading and math personalized programs (Sound reading

solution and adapted math)

MP3 files (Garageband!)

Tools to support students with ADHD 

Planning/organization, regulation, routines, goal setting, focus,

self-monitoring - simple strategies to create success

Strategies for processes and focused work

Routines

Goal setting

Self-monitoring

Flexibility and perspective-taking

Visual maps and aids to have information top of mind
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School Placement
Advisement

Education Planning

What can the public system do for your child and what

might you supplement outside of school?

What private school placements could fit your child's

profile and needs? What are the pros and cons of this

placement?

Neuropsych Evaluation Analysis and Planning

What does your child's neuropsychologist say?

How can you enact the recommendations (realistically

and simply)?

School Placement

We help you navigate the admissions process to a

private school.

We ensure a smooth transition for your child and family.

At Evolved Education Company, we work to ensure that each

student learns well. We understand learning disabilities, learning

profiles, and how to present options for instruction to students. It

is our philosophy to provide clients with a comprehensive

understanding of their child in the context of their family and

school. Here are a few categories of consulting and advisement

that we work within:
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You can click on the <go back> to return to the term in the previous

parts of the book.
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IEP Meeting - The Individualized Education Plan Meeting takes

place following a public school evaluation and then annually

thereafter. During this meeting, you make an individualized plan for

your child’s learning to enact within a public school setting. Goals

are created, placement is determined and accommodations are

listed on this legal document. <goback>

Neuropsychological (Neuropsych) Exam - This exam is conducted

by a neuropsychologist and aims to determine your child’s

intelligence as it compares to their academic performance, social-

emotional, and physical development. A diagnosis may be granted

and recommendations for support are made. <goback>

Strength - We define strength as something objective or

subjective. An objective strength can be defined after a norm-

referenced exam. A subjective strength is an activity that is

preferred or successful. <goback>

A multi-sensory, systematic approach - A teaching technique that

involves the activation and use of more than one sense, such as

visual, kinesthetic, or auditory explanations. Simply put, a teacher

may tell and show a concept, and have a student create and

narrate what they are learning in a sequential way. <goback>

Orton Gillingham - A program that teaches students with dyslexia

how to decode using a multi-sensory, systematic approach.

<goback>
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You can click on the <go back> to return to the term in the previous

parts of the book.
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Rigorous - We use this term in education to define the fast pace

and high cognitive demands of a curriculum. A program that has

high rigor may teach four concepts in a class, expect the student

to learn them fully at that moment, and in the next class teach

additional concepts. Students with learning challenges often

struggle to keep up with high rigor programs without specific

strategies and skills. <goback>

Parenting support - Parents can gain support by learning about

how their child learns and then imparting lessons to them in that

manner. A parenting approach we teach here at EEC is

Collaborative and Proactive Solutions. To learn more - connect

with Becky Reback at becky@evolveded.com <goback>

Same page - This is an idiom used to describe a situation in which

different people all understand a child in the same way and

approach their guidance and development using the same

language and tools. <goback>

Evolve - When we change and grow; the assumption is that within

the special education process, students evolve and will need

updates to their goals each year (sometimes more frequently) and

neuropsychological testing every three years. <goback>

mailto:becky@evolveded.com


You can click on the <go back> to return to the term in the previous

parts of the book.
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Coaching - Parents can have coaching to learn about their child’s

brains, how their child learns best, and how to enact strategies

that help their child to develop holistically. EEC offers parent

support sessions with learning specialists who are also parents for

this type of coaching as well as Collaborative and Proactive

Solution training and support. <goback>

DOE- Department of Education; the bureaucracy that governs the

public school system). <goback>



For more information about EEC, or to get started with your customized

tutoring or educational consulting program today, please be in touch. 

info@evolveded.com (646) 907-8381 

Notes:
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Mary's Story

 

I became a special educator long before I had my own children

and also long before I learned I had children with special needs.

When I work with my clients I am intentional about hearing them

and developing their own unique consultation; however, my

experience as a parent of children with special needs has allowed

me to develop important empathy, which allows me to connect

with my clients. 

Years ago, I promised one of my clients I would tell my story -

which I present some of here. I do so as a presentation of my own

story, not my child's nor my spouse's, and I do so in hopes that it will

help others who come after me or who feel alone in their pursuit to

educate their child with special needs. 

At one point in my parenting journey, my child's educational

placement was no longer an option. 

The year was 2017. We were members of our neighborhood public

school community. I was a board member of the PTA and I had

many friends in the community. 

In April, I came to learn through testing that my child had regressed

significantly with regard to his learning. What is more, I was directly

lied to about his functioning by professionals at the school whom I

trusted and cared for. They told me he was progressing well when

he was not. It felt awful. Many nights I could not find my breath

because I was so overwhelmed with the betrayal I felt. 

In a matter of months, I had to figure out a plan to support my

child. This solution would require learning about treatment plans

and schools, funding them, and then pursuing a lawsuit. I felt

uncomfortable and I spent many days feeling sorry for myself. I

struggled greatly in the years to come with everything from

loneliness to working overtime to navigating the logistics of having

children in different schools. 
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One day I had to testify for my child at a hearing that would

determine the right I had to place my child in a private special

education placement, which was the place he needed to be in so

that he would not regress. I shared my truth, which forced me to

speak about my child's struggles over a two-year period. I was so

sad to speak about it, and I had an especially hard time recounting

the betrayal of my old school community. My testimony was barely

challenged by the opposing counsel, which brought up emotions of

anger and resentment for those who had caused us to be there. 

As I walked home from the court that day, I felt a sense of

loneliness that I had not experienced before. There was no one I

knew to call who could say - "Don't worry Mary, this is hard, you are

doing what you need to be doing. I've been there. I've done that." I

didn't know a shared soul because this experience was not talked

about, not discussed in the open, not revealed - because it

encompassed so much wrong - such as the deficits of our Special

Education System - but also our privilege to be able to leave

educational systems that were deficient and to serve our children

in the ways they needed. The privilege made it even more difficult

to share the hardships I felt during these past years. 

So, now, four years later, I have decided to move on from the pain

and sorrow of this experience and to share my story and feelings. I

do so in the hopes that it reaches another parent who might be

feeling as I did. If that parent can feel supported and not alone,

then I will be pleased with my decision to share my story. 

There is much wrong with our Special Education systems, for sure.

However, each and every day I talk with a myriad of parents from

all walks of life. They are brave, intelligent, and strong leaders and

advocates for their children. I hold their hands and offer them the

lessons I have learned, and we find the joy, the solutions, and the

successes - just as I have. 
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